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Teacher Work Sample: 
 

Contextual Factors 

!

TWS Standard The teacher uses information about the learning-teaching context and individual student 
differences to set learning goals and plan instruction and assessment.  

!

Overview 

The Contextual Factors section is important for setting the stage for your entire Teacher Work 
Sample. This section, written early in your placement, should help you understand your students 
and their learning in the classroom as you design and implement instruction, assess students, 
and reflect on their learning. You should explicitly draw on this contextual information when 
designing your unit and completing your TWS.  
 
The Contextual Factors section describes the key elements that will impact student learning.  

Part 1 provides an introduction to the entire project, giving relevant big picture 
information to situate the entire study. 
Part 2 focuses on classroom factors. You will create a chart which displays these 5 
relevant issues which most significantly impact your classroom instruction:  

• District curriculum stipulations (i.e. pacing guides, benchmark testing),  

• Classroom policies,  

• Class make-up (how students were scheduled into this class),  

• Cooperating teacher’s style, experience, and involvement/responsibilities.  

• Cooperating teacher’s pre-assessment data / information from the pertinent 
portion of his/her beginning of the year/semester assessment (those items that 
correspond to the unit you will be teaching) 
 

Part 3 focuses on overall student characteristics. This student section should include a 
general portrait of the entire class.  
Part 4 narrows the focus to three specific students who represent the diversity of 
students in the class. These are the three case studies you will follow and write about in 
the rest of the TWS.  

 
 

 

 
 
 
 
 
 
 

Prompt 
 
 
 
 
 

Part 1: Introduction. First, provide a one paragraph introduction to your study.  
 
Situate this study by telling the reader where you are (school, class, grade, subject, 
schedule) and the overall purpose of your study. Be sure to include any other significant 
information which will help readers understand your unique school/district context. 
 
Part 2: Classroom factors. Provide a descriptive chart outlining the factors in your particular 
setting which influence your upcoming instruction. Use bullet points rather than full 
sentences. 
 
See example below. 
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Prompt 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Factor' Describe'factor'in'
your'context'

Source'of'
this'

information'

Presumed'impact'on'
instruction'

District curriculum 
stipulations  
(i.e. pacing guides, 
benchmark testing) 

   

Classroom policies 
(mandatory SOL 
review, homework 
policies, groupwork 
guidelines, etc.) 

   

Class make-up (how 
students were 
scheduled into this 
class; gender ratio, ) 

   

Cooperating 
teacher’s style, 
experience, and 
responsibilities 

   

Cooperating 
teacher’s pertinent 
pre-assessment 
data / information 

   

 

Part 3: General student characteristics. Provide a rich “big picture” portrait of your whole 
class.  
 Write an overall description of the students in your class. Weave into your description at 
least TWO (2) whole class factors (from the following list) that will influence your instructional 
planning. You may choose to address: students’ ages, gender, motivation levels, 
achievement/developmental skill levels, linguistic diversity, special needs, interests, learning 
styles/modalities, reading levels, writing levels and/or technology skills. You may also wish to 
discuss student attendance, study skills, prior learning, and/or data that you have gathered 
from inventories that you have administered. You may also collect information from 
observations, interviews with students, teachers or other school personnel. For each factor 
you select, provide a reasoned rationale for its selection and discuss how it may impact 
student learning.  When appropriate, cite credible sources using correct APA guidelines. 

Part 4: Specific student characteristics/ case studies. Provide a more detailed look at 3 
students who you will follow through the TWS project.  
Choose three (3) students in your class who represent the diversity reflected in your 
classroom. Consider students from contrastive levels of school achievement and/or 
engagement. You may choose to examine students who represent the following groups: 
English Language Learners, gifted and talented students, honors students or those enrolled 
in AP or IB programs, at risk or struggling students, students from specific socioeconomic 
groups, or those who are involved in special programs or extracurricular activities. 

It is recommended that you choose five (5) students to focus on throughout, in case some of 
them move away, are suspended, or somehow do not complete your unit. You will only write 
about three of them here, but retain information on all five. 
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Prompt 

Write a brief case study of each student that includes a rationale articulating why you selected 
that student and how he/she is in some way representative of others in the class. You should also 
describe his/her learning profile, including background, strengths, and challenges. This 
information may be gathered from: 

• Student interest inventories and informal conversations 
• Classroom observations, interactions, and responses 
• Student work samples and assignments, particularly any extended writing 
• School files and test scores if you are permitted access. Items of interest may include 

the following: 
o Records of school attendance 
o Mobility – period of time in each school attended 
o Health / vision information pertinent to school  
o Child Study, identification for special services (although reports may be 

confidential) 
o Testing records over time, especially reading comprehension and verbal scores 
o SOL testing history  (limited value) 

 

Finally, discuss how you will plan instruction to meet his/her respective learning needs.  

• What research-based instructional strategies might you need to use to help this student 
succeed?   

• How might these instructional strategies benefit other students in the class who have 
similar learning needs? 

 

Additional Requirements: 
• Use an inventory to help you get to know your students. Consider surveys and interest 

inventories from earlier CoE courses. 
• Include verifiable information. Cite your sources using correct APA guidelines in a list of 

references at the end of the section. 
• Use respectful (non-stereotypical) pseudonyms for students’ names.  
• Write using a professional tone that is respectful and generally positive. Avoid a “deficit 

model” that focuses on students’ shortcomings; rather, discuss both strengths and 
weaknesses.  

 

Suggested page length: 6-8 pages of text, including chart.  
 

Tips for 
Success 

• Keep a Journal.  Keep notes and classroom observations in a journal. You may think that you 
will remember; however, it becomes difficult when you are completing the writing to recall the 
specifics accurately. These details will make your narrative more rich and meaningful.  
 

• Ask questions. Have a conversation with your cooperating teacher, principal, school 
counselor, reading teacher / literacy coach, and other personnel for additional insight when 
completing this section.  

 
• Get to know your students. Proactively gather information, engage in conversations, and 

conduct interest inventories, etc. These efforts will help you in your teaching.  
 

• Volunteer to help assess student work. Offer to read--and later assess-- written work by the 
students in your classes. What do you notice about their writing skills? How will this impact 
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your instruction?  
 
• SMART goals = Specific, Measureable, Achievable, Results-focused, and Time-bound (See 

http://www.hr.virginia.edu/uploads/documents/media/Writing_SMART_Goals.pdf ) 
 

! !
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TWS Rubric: Contextual Factors Student Name: 

 
Indicator Description 

See Prompt on BB for full descriptions  
of each component 

Indicator met… 
Fully 3 pts. 

Partially 2 pts.  
Minimally 1 pt.  
Not Met 0 pts. 

Comments 

1. Introduction  
• Introduction states relevant information to 

situate the study. 
• Introduction appropriately states the purpose 

of the Teacher Work Sample.  
• Introduction gives further contextual details of 

the unique aspects of the study site, as 
applicable. 

• Credible sources are appropriately cited to 
support presentation of information. 

  

2.  Classroom 
Factors--chart 

Chart clearly and coherently outlines: 

• District curriculum stipulations (i.e. pacing 
guides, benchmark testing),  

• Classroom policies,  

• Class make-up (how students were scheduled 
into this class),  

• Cooperating teacher’s style, experience, and 
involvement/responsibilities. 

• Cooperating teacher’s pertinent pre-
assessment data / information  

Specific attention is given to how these 5 factors 
might impact lesson design, student learning, and 
the general classroom management plan. 

  

3. General Student 
Characteristics 

Provides a rich “big picture” portrait of the whole 
class   

Addresses two whole class factors that have a 
direct impact and  
• Provide a reasoned rationale for selection and 

makes a strong case grounded in 
observations, interviews, and/or analysis of 
relevant data. 

• Description for each factor is rich and clearly 
and convincingly discusses how it impacts 
student learning.  

• Integrate appropriate research to support 
implications for instruction.   
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4. Specific 
Student 
Characteristics/ 
Case Studies 

Describes 3 representative students, using 
appropriate pseudonyms, who reflect diverse 
learners. 

• Provides a reasoned rationale for selection 
and representativeness; and makes a strong 
case with tangible evidence of observations 
and examination of relevant information. 

• Clearly and convincingly discusses learning 
profile, including background, strengths, and 
challenges based on data and focuses on 
what students can do.   

• Provides discussion of instructional plan to 
meet learning needs of each student and 
others drawing on research-based strategies 

• Integrates appropriate research to support 
implications for instruction.   

   

5. Writing Quality 

 

Organization: Coherent, concise, clear narrative 
and paragraph structure; appropriate headings, 
introductions, conclusions, and transitions between 
ideas are present.  
Style: Varied sentence structure is appropriately 
used to enhance meaning; conscious attention to 
phrasing and word choice is evident.  
Tone: Is presented in a professional tone.  

Usage and Mechanics: Demonstrates mastery of 
grammar, punctuation and spelling; few errors 
mechanical errors are present and do not impact 
meaning. Appropriate verb tense used throughout. 
Any in-text citations are properly formatted.   

   
 

Points Possible: 15 pts.                           Passing Score: 12.5 pts.                                 TOTAL: 
 

!
!
!
! !
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Teacher Work Sample: 
 

Learning Goals & Assessment Plan 

 
!

TWS 
Standards 

The teacher formulates significant, challenging, varied and appropriate Learning Goals.  These 
Learning Goals guide the planning, delivery and assessment of the unit. 
 

The teacher uses multiple assessment modes and approaches aligned with Learning Goals to 
assess student learning before, during, and after instruction. 

!

Overview 

Backward design requires that you articulate what you want students to Understand, Know, and 
Be able to Do at the unit’s conclusion as well as how you will know that students have met these 
goals. The Learning Goals and Assessment Plan section guides you through the process of 
establishing and clearly stating your goals in addition to developing assessments that will allow 
you to determine whether students have met the goals.    

!

Learning 
Goals: 

Background & 
Reminders 

 
Purposes of Learning Goals:  
Learning Goals are statements that guide the planning, delivery and assessment of the TWS unit. 
Essentially, goals are intended to provide a “larger picture” for the unit of study by: 

Providing a focus for instruction 
Providing a framework for inquiry 
Providing guidelines for learning 
Providing a target for assessment of instruction 
Conveying instructional intent to other interested parties 
Establishing a clear basis for your assessment plan (data generation) 

 
Articulation of Learning Goals:  
• Start with Your Overarching Understanding goal (1 goal). It should reflect the big idea or the 

“so what” behind your unit of study.  It should revolve around important concepts, be broad 
enough to invite inquiry and transfer, but be specific enough to say something important 
about the discipline.  In addition, it should help you think more deeply about your content and 
should influence the creation of your “Know” and “Do” goals. 
Example: SW Understand that…Conflict can result in both destruction and progress. 
(In this example, “conflict” is the concept; hence, it is underlined) 

• Next, write your Know and Do Learning Goals. Learning Goals should be phrased in terms of 
what is expected from the students; consequently, each will begin with the phrase, “Students 
Will…[verb that links to Blooms]….” 

• Each Know goal (usually 1-2 goals, depending on the unit) should include the key facts and 
vocabulary addressed in the unit.  Generally, these goals will reflect the lower levels 
(Remembering & Understanding) of Bloom’s revised Taxonomy (2001).  
Example: SW… recall the freedoms included in the Bill of Rights. 

• Each Be Able to Do goal (usually 3-4 goals, depending on the unit) should begin with a verb 
that reflects the higher levels (Applying – Creating) of Bloom’s revised Taxonomy (2001).  
Make sure your Do goals address a variety of higher-order Bloom’s levels.  
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Example: SW… analyze how key ideas/conflicts led to the creation of the Bill of Rights. 

• Learning Goals should be significant (based on the nature of the discipline as well as the 
standards), challenging (set high expectations for learners), and varied (more than one level 
of learning from Bloom’s Taxonomy). 

• Learning Goals should state intended learning outcomes for students and each goal should 
only express one learning outcome. 

• Learning Goals should NOT contain specific activities. Skills are what students do with their 
heads as opposed to what they do with their hands.  

• Learning Goals should clearly align with appropriate local, state and national standards. 
Please identify the source of your standards.  

Keep in mind that: 

• Learning Goals should be ordered to illustrate a progression of building blocks towards a 
higher-level goal.  This does not necessarily mean that you need to have one goal for each 
level of Bloom’s Taxonomy or that all of the lower-level goals must come before the higher-
level goals.  Instead, think about what enabling knowledge and skills students will need to 
master before tackling content and tasks that are more cognitively complex, and develop and 
organize your goals to make a logical progression towards these higher-level goals.  At the 
same time, keep in mind that neuroscience (e.g., Sousa, Jensen) and the research on 
teaching and learning (e.g., National Research Council) reveal that students often grasp 
lower level content by using that content in the pursuit of more complex problems. For 
example, they do not need to “remember” before they can “analyze” or “synthesize”; often, 
students are able to “remember” content because they have used the content in a meaningful 
task that required “analysis” and “synthesis.” 

• Learning Goals should encompass all state and national standards BUT should move 
beyond them, when necessary, to reflect higher-order thinking skills. 

• You should identify a reasonable and appropriate number of standards (state and national) 
for the unit.  DO NOT include every standard that peripherally relates to the content; rather, 
be judicious in your selection of standards and stick to those for which you will provide 
explicit instruction and those you will assess. 

• Learning Goals must be assessable.  
!
! !
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Assessment 
Plan: 

Background & 
Reminders 

Purpose of the Assessment Plan 
 
The assessment plan outlines your tactical strategy for gauging whether or not your students 
actually master the Learning Goals you’ve articulated.  This plan will both guide your teaching and 
help you evaluate its effectiveness.  Essentially your assessment plan will map out the following: 
 

o How you will determine/gather evidence about each student’s grasp of the unit’s key 
Learning Goals at the unit’s outset (before instruction) 

o How you will determine/gather evidence about each student’s grasp of your Learning 
Goals at the lesson level (during instruction) 

o How you will determine each student’s grasp of the unit’s Learning Goals at the close of 
the unit (after instruction) 
 

Elements of the Assessment Plan  
 

1) A thoughtfully constructed pre-assessment that is grounded in and related to your key 
Learning Goals.  This assessment should be designed to uncover students’ current 
levels of understanding related to the content to be taught in the unit, including potential 
misconceptions.  Additionally, this assessment should provide information about 
students’ prior knowledge and skills related to the content, including background 
experiences beyond the school context.  Note that the implementation and analysis of 
your pre-assessment will be conducted PRIOR to beginning your unit.  You will discuss 
how the results of the pre-assessment influenced your lesson planning in the Design for 
Instruction section of the TWS.  You do not have to assess every learning goal in the 
pre-assessment; rather, your pre-assessment should be comprised of a few key 
questions that uncover what you need to know most before you begin to teach.   
 

2) A detailed plan for collecting formal formative assessment data throughout the unit of 
instruction.  Your plan should yield concrete data about individual student progress for 
EACH learning goal AFTER students have had instruction and opportunities to work with 
the material.  Your formal formative assessments should be conceptualized and 
described PRIOR to beginning your unit; small modifications may be made throughout 
the unit as needed to appropriately check student progress.  Your formal formative 
assessments should help you discover where your instruction hit and where it missed, as 
well as what students will need to help them move forward in their learning.  Note that 
your formative assessment plan should be distinguished separately from instructional 
strategies you use to TEACH the material.  The analysis of formal formative assessment 
results and the instructional decisions you make in response to these results will be 
discussed in the Instructional Decision Making section.  
 

3) A hypothesis about which Learning Goals you think might be most problematic for your 
students and why. Be sure to defend your hypothesis with evidence from your pre-
assessment as well as from what you know about your content and about brain 
research/learning theory (e.g., 370).   

 
OR   

 
An Instructional SMART goal that you set for yourself to address implications of the data 
you gathered from the pertinent portions of your Cooperating Teacher’s pre-
assessment.  
 

4) A summative assessment that will be administered at the unit’s completion that 
assesses each student’s mastery of the Learning Goals for the unit.  Note that this 
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assessment should be developed PRIOR to the beginning of the unit.  The summative 
assessment should use multiple item types and tasks in order to address the complexity 
of all of the Learning Goals.  Ideally, your summative assessment will include some 
objective questions as well as some sort of performance assessment (i.e., project, 
paper, discussion, etc.) with clear criteria for meeting the Learning Goals laid out in a key 
and rubric.  The analysis of summative assessment results and reflection on what they 
reveal about your instruction will be discussed in the Analysis of Student Learning 
section.   

 
Keep in mind that: 
 

• Alignment between your Learning Goals and your Assessment Plan is essential in order 
for your assessments to provide valid data about students’ mastery of the Learning 
Goals and to allow for defensible analysis of students’ progress throughout the unit.   

• Students learn and demonstrate their learning differently.  Therefore, you should plan to 
use a variety of assessment methods to determine students’ progress toward and 
mastery of the Learning Goals.   

• Later in the TWS, you will need to examine students’ responses on the pre-assessment 
and formative assessments as well as their performance on the summative 
assessment(s) in order to determine their learning and growth throughout the unit, and in 
turn, your effectiveness in teaching the content.  The pre-assessment and summative 
assessment(s) should NOT be identical, but you should be deliberate in tracking which 
Learning Goals you are assessing at each phase so that students’ performance on these 
assessments can be traced, analyzed, and discussed.   

 
!

Prompt 

 
1.  Start by creating your Learning Goals for the unit, keeping in mind the information provided 
above.  You will need 1 overarching Understanding goal, 1-2 Know goals, and 3-4 Be Able to Do 
goals (higher levels of Bloom’s).  Note that, depending on your content, you may have more or 
fewer Know and Be Able to Do goals; the important thing is to be sure that you will be able to 
address and assess all of your listed goals within the TWS timeframe.   
 
2.  Next, to develop your Assessment Plan, think about...  
 
• Pre-assessment:  Which of your Learning Goals would be the most important to assess 

through your pre-assessment before beginning instruction? Is there background knowledge 
or a set of pre-requisite skills you would need to assess before you begin teaching?  Use 
your content expertise and instructional judgment to develop the most appropriate kinds of 
questions to give you information that will help shape your teaching of the unit.  
Keep in mind that successful pre-assessments: 
...are user-friendly (short but powerful) to both the student and to you, the teacher   
…serve as an invitation to the learning experience rather than as a barrier 
…measure key Learning Goals (know which LGs you are assessing with each question) 
…specifically tap into the Overarching Understanding 
…assess prior knowledge/skills, if appropriate 
…are accessible to ALL students, regardless of SES (e.g., exposure to enriching activities), 
language, etc. 

 
• Formal Formative Assessments:  

Keep in mind that successful formative assessments… 
...are user-friendly (short but powerful) to both the student and to you, the teacher   
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…measure all Learning Goals (know which LGs you are measuring with each assessment) 
…specifically tap into higher-order thinking skills and key content 
...are specifically designed to reveal students’ misconceptions 
…lack a ceiling; in other words, they provide information that may reveal how MUCH 
students know rather than just how little they know  
!

• Summative Assessment(s):  
Keep in mind that successful summative assessments… 
…assess each of your Learning Goals 
...use a balanced combination of assessment methods 
...use the appropriate method for the appropriate learning goal (e.g., multiple choice for lower 
level goals; short answer or performance task for overarching understandings and higher-
order Do goals) 
...attend to the weight of Learning Goals (i.e., more important goals are assessed in multiple 
modes and/or with greater point values) 
...include crystal clear directions to support student success – include all instructions 
necessary to elicit the proper response from students.  Doesn’t try to trick them. 
...include a key with all correct answers (for selected response), criteria for proper responses 
(for short answer/essay) and/or rubrics (for essay/performance task) 
...include point values for each question 

 
As noted above, you should be thinking about different methods of assessment that are 
appropriate given your Learning Goals.  Now create your pre-assessment, formal formative 
assessments, and summative assessment(s).   
 
 
3.  Develop and complete an alignment guide (see template below prompt) listing your Learning 
Goals and providing an overview of your Assessment Plan.  Although there may be small 
changes to this chart over time, it should be thoughtfully and thoroughly completed and submitted 
for 650 instructor approval prior to completing future sections of the TWS or teaching your unit.    
 
4. Compose a narrative that explains the following (1-2 pages): 
o How the Learning Goals (Overarching Understanding, Knows, and Dos) hold great 

potential for engaging students and revealing connections among the discipline, the world, 
and students’ lives 
 

o An evidence-based hypothesis about which Learning Goals you think might be most 
problematic for your students and why  

       OR   
An Instructional SMART goal that you set for yourself to address implications of the data 
you gathered from the pertinent portions of your Cooperating Teacher’s pre-assessment  
!

o How your assessment structure and processes will provide meaningful information about 
student learning.  Be sure to explicitly discuss how your pre-assessment, formative 
assessments, and summative assessment(s) will allow you to determine progress for 
EACH STUDENT   

 
5.  For your final product, you will submit copies of the following in the Appendices, clearly 
indicating corresponding Learning Goals for each item: 

o Pre-assessment(s) with scoring guide(s) 
o Summative assessment(s) with scoring guide(s) 
o All formal formative assessments 
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Tips for 
Success 

1. It is easy to get carried away, but try to develop a fairly narrow focus when identifying 
which standards (state and national) will be addressed by your unit.   

2. Use your standards documents as well as scope and sequence charts from your 
cooperating teacher to help you select appropriate goals. 

3. To refresh your knowledge about writing effective and assessable Learning Goals, consult 
resources (texts & notes) from your methods classes (370/470/570/625).   

4. Be sure you keep copies of all assessments completed by all students. In addition, keep 
copies of all student work for your case study students. These will be needed for future 
sections of the TWS and will be displayed in the appendices. 

5. Be sure you do not “teach” your assessments; instead, focus on teaching the skills and 
concepts students need to learn.   

6. Your assessments should assess students’ skills and understandings in novel 
situations whenever possible. This will allow you to determine how well they are 
able to retain, transfer, and apply their learning.   
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Overarching Understanding: Students will understand that rules assist in establishing order but may also limit freedom  

How is Prior Understanding Assessed: 
(Think open-ended questions that get at potential misconceptions) 

How Summatively Assessed: 

Learning Goal Bloom’s Level 
(’01) VA SOL(s) National 

Standard(s) 
If/How Assessed 
Prior to Teaching 

the Unit 

How Formatively Assessed –AT 
LEAST ONE CONCRETE METHOD 
THAT YIELDS INDIVIDUAL DATA 

How Summatively 
Assessed 

1.0  Students will recall the 
freedoms included in the Bill of 
Rights (KNOW) 

Remembering 

     

2.0  Students will explain the role 
the Bill of Rights plays in our 
democratic system of 
governance.!

Understanding  

     

3.0    Students will be able to 
connect actual court cases with 
the specific rights guaranteed by 
the Bill of Rights. (DO) 

Applying  

     

4.0  Students will compare the 
rights granted by the US Bill of 
Rights to those granted in the 
Universal Declaration of Human 
Rights (DO) 

Analyzing 

     

5.0  Students will judge whether 
there need to be additions or 
deletions to our Constitutional 
guarantees (DO)  

Evaluating 

     

6.0 Students will predict the 
potential consequences of 
omitting the rights outlined in the 
Bill of Rights (DO) 

Creating 
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TWS Rubric:  Learning Goals / Assessment Plan Student Name:                                                                                                                      

 
 Indicator Description 

See Prompt for full descriptions of each component 
 

Indicator met: 
Fully 3 pts 

Partially 2 pts.  
Minimally 1 pt.  
Not Met 0 pts. 

Comments 

1. Nature and 
Construction of 
Learning Goals  

 
The Overarching Understanding goal:  

o reflect the big idea or “so what” behind your unit   
o revolves around important concepts  
o is broad enough to invite inquiry and transfer  
o is specific enough to state something important to       

the discipline/reflect deep content knowledge  
o influences and is supported by the “Know” and “Do” goals 

 
Know and Do Learning Goals…. 

o reflect skills (NOT activities) and are assessable in the classroom setting 
o include only one measureable verb per learning goal 
o reflect appropriate level of Bloom’s revised Taxonomy (’01) 
o are aligned with appropriate content standards (state and national, if    

appropriate) 
o encompass a conceptually united and multi-faceted scope of the 

learning process (e.g., LGs are related, LGs include higher-order thinking) 
 

 
 

2. Alignment 
between 
Learning Goals 
and 
Assessments 

 
o Key Learning Goals are assessed through the pre-assessment (including the 

overarching understanding) 
o All Learning Goals are assessed through the formative assessments 

o All Learning Goals are assessed through the summative assessment 
o Methods appropriately measure the cognitive complexity of LGs (i.e., Bloom’s 

level) 
o Pre-assessment questions are aligned w/ corresponding key Learning Goals 

o Assessments include an appropriate number of items to measure student 
progress for each learning goal 

o Assessment methods appropriately measure the cognitive complexity of LGs 
(i.e., Bloom’s level) 

o Learning Goals are assessed in a manner that will allow comparison and 
analysis to determine student learning 

 

 
 

3.  Pre-assessment 
and Formative 
Assessments 

 
Note: include all 

instruments and 
student results 

 
The Pre-Assessment:  
o Is user-friendly (short but powerful) for both the student and teacher  
o Serves as an invitation to the learning experience rather than as a 

barrier 
o Measures key Learning Goals (know which LGs you are assessing with 

each question!) 
o Specifically taps into the overarching Understanding 
o Assesses prior knowledge/skills, if appropriate 
o Is accessible to ALL students, regardless of SES (e.g., exposure to 

enriching activities), language, etc. 
 
Formative assessments:  
o Are appropriate to determine/gather evidence about each individual 

student’s grasp of ALL Learning Goals at the lesson level (during 
instruction) 

o Are designed to yield information useful for driving instructional decision 
making in future lessons 

o Specifically tap into higher-order thinking skills and key content 
• Are specifically designed to reveal misconceptions 
• Lack a ceiling; they provide information that may reveal how MUCH 

students know rather than just how LITTLE they know 
• Are user-friendly (short but powerful)  

o Assess Learning Goals in a manner that will yield information regarding 
student readiness for summative assessment  

 

 
 

  Indicator Description 
See Prompt for full descriptions of each component 

 

Indicator met: 
Fully 3 pts 

Partially 2 pts.  
Minimally 1 pt.  

Not Met 0 pts. 

Comments 
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!
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5.   Summative 
Assessment 

 
Note: include all 

instruments and 
student results 

 
The Summative Assessment... 
o Assesses each of your Learning Goals 
o Uses a balanced combination of assessment methods 
o Uses the appropriate method for the appropriate learning goal (e.g., 

multiple choice for lower level goals; short answer or performance task for 
overarching understandings and higher-order Do goals) 

o Attends to the weight of Learning Goals (i.e., more important goals are 
assessed in multiple modes and/or with greater point values) 

o Includes crystal clear directions to support student success – includes all 
instructions necessary to elicit the proper response from students.  
Doesn’t try to trick them. 

o Includes a key with all correct answers (for selected response), criteria for 
proper responses (for short answer/essay) and/or rubrics (for 
essay/performance task) 

o Includes point values for each question 
o Planned methods of analysis (i.e., scoring guides, rubrics) are likely to 

yield meaningful data and interpretations about student background 
knowledge, ongoing learning, and grasp of Learning Goals 
 

 
 

6. Narrative 
o Explains how the Learning Goals (Overarching Understanding, Knows, 

and Dos) hold potential for engaging students and revealing connections 
among the discipline, the world, and students’ lives. 

o Presents and defends (with evidence) a hypothesis about which Learning 
Goals might be most problematic for students and why 

OR  
Articulates an appropriate instructional SMART goal related to 
Cooperating Teacher’s pertinent pre-assessment data 

o Explains how your assessment structure and processes will provide 
meaningful information about student learning.   

o Explicitly discusses how pre-assessment(s), formative assessments, and 
summative assessment(s) will allow you to determine progress for EACH 
STUDENT.   

 
 

7.  Writing Quality 
o Organization: Coherent, concise, clear narrative and paragraph 

structure; appropriate headings, introductions, conclusions, and 
transitions between ideas are present.  

o Style: Varied sentence structure is appropriately used to enhance 
meaning; conscious attention to phrasing and word choice is evident. 

 

o Tone: Information is presented with a professional tone.  
 
o Usage and Mechanics: Demonstrates mastery of grammar, punctuation 

and spelling; few errors mechanical errors are present and do not impact 
meaning. Appropriate verb tense used throughout. Any in-text citations 
are properly formatted.   

 
  

Points Possible: 21 pts.                           Passing Score: 17 pts.                       Total Score:  
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Teacher Work Sample: 
 

Design for Instruction 
 

!

TWS Standard The teacher designs instruction for specific learning goals, student characteristics and needs, and 
learning contexts. 

 

Overview 

The Design for Instruction requires extensive preparation and is at the heart of your Teacher 
Work Sample.  You will analyze your pre-assessment data, develop a matrix that provides an 
overview of your unit, create five detailed lesson plans (including supplemental materials), and 
discuss two of the strategies you chose to use in teaching your unit.  
 
This section consists of four parts:  
Part I: Discussion of pre-assessment results and instructional implications 
Part 2: A matrix that provides an overview of 5 lessons that address your learning goals  
Part 3: The 5 actual lesson plans with supplemental materials (to be placed in the Appendices) 
Part 4: A narrative which describes two instructional strategies you are using in your unit and why 
you have chosen them. 

 

Prompt 

 
Part 1: Analysis of Pre-Assessment 
Because the content and the format of each pre-assessment will vary, the analysis of the results 
will also vary.  All analyses should include the following: 
 
• Description of Method of Analysis and Identification of Patterns –  

o Explain the process you used to sort and analyze your pre-assessment  
o Give a rationale for the process you used 
o Present your findings in some sort of organized manner (chart, graph, spreadsheet, 

and/or narrative) that clearly demonstrates the degree to which students grasped 
key learning goals 

 
• Discussion of Patterns and Implications – Clearly discuss two or more patterns revealed 

through your analysis of student responses to the pre-assessment. For each pattern, your 
discussion should include the following:  

o A description of the pattern including qualitative or quantitative evidence 
o Representative student responses to illustrate the pattern 
o Justification of why the pattern is important 
o Specific implications for how this pattern will influence your unit design  

 
Part 2: Unit Overview – Matrix of 5 Lessons 
Your matrix will provide the reader with an overview of your lessons in order to show the 
progression of learning goals, a variety of instructional and assessment strategies, and 
connections among lessons. An example follows; however, you may use a variation of this format 
provided it includes all of the same components.  This organizer should include the following 
elements for each of the five lessons: 
 
• The learning goal(s) to be addressed by each lesson – these should come directly from 
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your Learning Goals section.  
• The implications from the pre-assessment (when applicable)  
• The planned progression of each lesson and the learning/teaching strategies and 

activities to be employed – These should be varied and reflect research-based practices 
that support student learning. You should be specific so it is evident how you plan to teach 
and allow students to explore the material of this particular learning goal. Even though you 
are likely to follow some routines, your chart should be detailed enough to illustrate the 
uniqueness and purpose of each lesson. For example, if your class routinely begins with a 
bell-ringer, you should include specific information about each bell-ringer so that it is clearly 
apparent how it relates to the lesson.  

• Initial plans for potential differentiation. Changes may likely occur, but these are your 
initial ideas. 

• Plans for the use of technology in meaningful ways.  
• Assessments (formal formative) to be utilized – The formal formative (concrete methods that 

yield individual data) assessments should match those included in your Assessment Plan.  
 

Please note that your matrix should allow the reader to see multiple days in an abbreviated 
format. It should be developed in conjunction with your actual lesson plans and there should be 
alignment between the goals and activities described in your matrix and those included in the 
lesson plans. Your lessons should gradually build on one another, moving students towards the 
learning goals in an organized and logical fashion.   
 
Sample Matrix:  
 

Overarching+Understanding+
! Lesson+One+ Lesson+Two+ Lesson+Three+ Lesson+Four+ Lesson+Five+
Learning+Goals+ ! ! ! ! !

Implications+
from+pre<
assessment+
(when+applicable)+
+

! ! ! ! !

Instruction+<+
<<Hook++
<<Interactive+
Content+Delivery+
<<Practice+
<<Closure+
+

! ! ! ! !

Initial+Plans+for+
Differentiation+

! ! ! ! !

Plans+for+
Technology+Use+

! ! ! ! !

Assessments+
(Formal+
Formative)+

! ! ! ! !

 
 
Part 3: Lesson Plans 
• Your lesson plans should follow a format consistent with those you have utilized in your 

content area methods courses and must include all the requirements from the matrix 
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distributed by your TWS instructor. You must also include your estimated time frames for 
each activity or class segment and homework/extension activities, if assigned.    

• Response to Formative Assessment (R2FA): Build time into each lesson (approx.15 min.) to 
respond to student needs as revealed by the formative assessment you administered the 
previous class. You will not be able to spell out those plans until you examine the formative 
assessment responses, but leave yourself room to re-teach, answer questions, or assign 
small group tasks as needed based on what your formative assessment reveals. 

• Make sure that your lesson plans clearly describe specific scaffolds, supports, and changes 
you plan to make to your original lesson to help ensure success of all learners. These 
modifications and/or differentiation could be created to provide options for whole group, 
small group, and/or individuals. Keep in mind that these are proactively planned modifications 
to address student diversity; you may need to make additional changes to your lessons and 
activities based on formative assessment data and feedback you receive throughout the unit.   

• As you develop your lesson plans, make sure they reflect quality instruction by incorporating 
a variety of instructional strategies that will promote student learning.  Additionally, the 
lessons in the unit should be logically structured to scaffold students’ thinking and 
engagement and to move them towards the Learning Goals.  

• Your lessons should also focus students’ attention on the “big ideas” (or concepts) related to 
the unit and cultivate students’ retention, transfer, and application of new information and 
skills.   

• The use of technology in your unit. Describe how you will use technology in your planning 
and/or instruction, and explain how the use of technology will enhance students’ learning and 
understanding of the content.  If you do not plan to use any form of technology, or if your 
technology use will be limited, provide a clear and well-justified rationale for this.  

 
Part 4: Narrative – Two Instructional Strategies 
Provide a narrative that discusses two learning/teaching strategies from your unit and why you 
believe these strategies are appropriate for your unit and for your students. The two strategies 
you describe should be different from one another and should reflect research-based instructional 
practices. You are encouraged to utilize materials and resources from your JMU coursework. 

The explanation for each strategy should address: 
o How it builds on prior knowledge, previous lessons, and/or connects to subsequent 

lessons. 
o How it will promote student learning 
o How it reflects research-based instructional practice that supports and promotes 

student learning (generally and/or for your content area) – Note that you should 
include appropriate citations 

o How it is driven by OR has the potential to serve as formative assessment 
o How you will modify the activity to enhance learning for all students  

 
Additional Requirements: 
• Remember that this section should be written BEFORE you actually teach your unit, but 

AFTER you have administered and analyzed the results of your pre-assessment.   
• Lesson plans MUST be approved PRIOR to beginning instruction  

 
Suggested page length: Visual Organizer (Matrix) + 3-4 page narrative 
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Tips for 
Success 

 
• When you are designing learning/teaching activities, keep in mind the unique characteristics 

of your students as discussed in the Contextual Factors section.  
• Keep a daily journal where you record observations about your students’ performance on 

formative assessments and your teaching. This information will be critical as you write your 
Instructional Decision Making section.  

• Be sure to record observations about the three case study students identified in your 
Contextual Factors section. This information will be needed in the Analysis of Student 
Learning section.   

• Keep copies of all students’ assessments and additional student work for case study 
students. These will be needed for future sections of the TWS.  

• Where applicable, integrate the latest diversity, equity and social justice research and cite 
these sources in your narrative.  

• Locate key, sound instructional practices that you have learned in your previous educational 
classes and integrate these into your lessons and narrative. Consult materials (texts, ppts, 
notes, etc.) from your general and content methods classes as well as those from your 
content area’s professional organization.  Cite these sources in your narrative, following 
proper APA format. 
 

 
 
 
 
! !
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TWS Rubric: Design for Instruction Student Name: 

!

 Indicator Description 
See Prompt for full descriptions of each component 

Indicator met: 
Fully 3 pts 

Partially 2 pts.  
Minimally 1 pt.  
Not Met 0 pts. 

Comments 

1. Method and 
Analysis of Pre-
assessment Results 

 
Section clearly and thoroughly addresses the following:  
• Evidence of analysis  

o Process selected  
o Rationale for process selected 
o Findings presented in organized manner that clearly 

demonstrates student grasp of key learning goals 
• Implications   

o A description of two patterns including qualitative or 
quantitative evidence 

o Representative student responses to illustrate each pattern 
o Justification of why these patterns are important 
o Specific implications for how these patterns will influence your 

unit design  

 
 

 

 

2.  Unit Overview – 
Matrix of 5 Lessons  

 
Matrix includes specific details and overview of five lessons and includes 
the following for EACH lesson: 

o The learning goal(s) to be addressed 
o Specific implications for how these patterns will influence your 

lesson plans (where appropriate)  
o The planned progression of instruction for each lesson and the 

learning/teaching strategies and activities to be employed 
(R2FA, hook, interactive instruction, practice, closure) 

o Preliminary plans for differentiation and technology 
o Formal Formative Assessments to be used  

 

• The matrix should illustrate multiple days in an abbreviated format to 
provide a sense of the progression of the unit. 

• Clear alignment exists between learning goals, instruction, and 
assessments as shown in the matrix. 

 
  

3.  Lesson Planning 
 

Lesson Plans meet ALL of the following criteria: 
• Plans incorporate a variety of instructional strategies that will 

promote learning for students. 
• All of the lessons within the unit are logically structured to scaffold 

students’ thinking and engagement and to move them toward the 
learning goals 

• Particular attention is given to the “big ideas” (or concepts) related 
to the content 

• Learning/teaching activities within and across lessons build upon 
one another and cultivate students’ retention, transfer, and 
application of new information and skills 

• Appropriate time is allotted for various lesson components (hook, 
interactive instruction, practice, closure, assessments, etc.) 

 
 

4.  Lesson Flexibility 
 

Section meets ALL of the following criteria: 
 

• Plans include time to respond to formative assessments 
administered during the previous class (answer questions, review, 
re-teach, small groups, etc.) 

• Formative assessments are designed, implemented, and utilized in 
a proactive manner to drive instructional decision making 

• Plans describe specific modifications and differentiation to meet the 
varying needs of diverse students (at the whole class, small group 
and/or individual level) 

• Lessons utilize technology in a meaningful fashion 
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5. Narrative – Strategy 1 
 
 

Narrative clearly and convincingly addresses the following: 

• A brief description of the learning/ teaching strategy and a 
reasoned rationale for planning to use this activity   

• How the identified strategy fits into the unit to enhance the variety of 
instructional strategies/approaches that are appropriate for students 
in the class 

• How each strategy/activity: 
o Builds on prior knowledge, previous lessons, and/or connects 

to subsequent lessons 
o Promotes student learning 
o Serves as or responds to formative assessment 
o Will be modified to enhance learning for all students  
o Reflects sound instructional practices that support and 

promote student learning  (Candidate draws on information 
from previous coursework specifically general methods, 
content methods, and diversity to support instructional 
decisions)  

o Utilizes technology in meaningful ways that enhance 
instruction and support student learning* 

o Is supported by appropriate research and/or professional 
resources 

o Includes appropriate citations to demonstrate research base 
 

* If no/limited technology will be used in the unit, a clear and well-justified 
rationale for this omission should be provided.   
 

 
 

 
6. Narrative – Strategy 2 
 
 

Narrative clearly and convincingly addresses the following: 

• A brief description of the learning/ teaching strategy and a 
reasoned rationale for planning to use this activity   

• How the identified strategy fits into the unit to enhance the variety of 
instructional strategies/approaches that are appropriate for students 
in the class 

• How each strategy/activity: 
o Builds on prior knowledge, previous lessons, and/or connects 

to subsequent lessons 
o Promotes student learning 
o Serves as or responds to formative assessment 
o Will be modified to enhance learning for all students  
o Reflects sound instructional practices that support and 

promote student learning  (Candidate draws on information 
from previous coursework specifically general methods, 
content methods, and diversity to support instructional 
decisions)  

o Utilizes technology in meaningful ways that enhance 
instruction and support student learning* 

o Is supported by appropriate research and/or professional 
resources 

o Includes appropriate citations to demonstrate research base 
 

* If no/limited technology will be used in the unit, a clear and well-justified 
rationale for this omission should be provided.   
 

 

 

 
 
 

7. Writing Quality 
 

• Organization: Coherent, concise, clear narrative and paragraph 
structure; appropriate headings and transitions between ideas are 
present.  

• Style: Varied sentence structure is appropriately used to enhance 
meaning; conscious attention to phrasing and word choice is 
evident. 

• Usage and Mechanics: Demonstrates mastery of grammar, 
punctuation and spelling; few mechanical errors are present and do 
not impact meaning. Appropriate verb tense used throughout. Any 
in-text citations are properly formatted.   

 
 

Points Possible: 21 pts.                                               Passing Score: 17 pts.                                         TOTAL:  

!
! !
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Teacher Work Sample: 
 

Analysis of Student Learning 

TWS Standard The teacher uses assessment data to profile student learning and communicate information about 
student progress and achievement. 

!

Overview 

The teacher will analyze full class assessment data, focusing on the summative assessment, 
informed by the pre-assessments and formative assessments, to determine student progress in 
relation to the unit’s learning goals. The teacher will analyze individual assessment results for 
case study students encompassing pre-assessment, formative assessments, and summative 
assessment data. 

!

Prompt 

Part 1: Whole class. You will analyze the results of your summative assessment in light of your pre-
assessment data to evaluate the impact of your instruction on student learning. 
 

Pre-Assessment:  Discuss the patterns you found in your pre-assessment and how it influenced your 
decision-making as you planned your unit. Note: You may cut and paste this portion from your DFI.  

 

Summative Assessment:  Analyze students’ performance on the summative assessment.  
 

• Graph student results on the summative assessment  
o You may do this in one graph for the entire summative assessment with all methods included 

(e.g., selected response and essay), or complete two different graphs to display results from a 
test and a performance task  

o List assessment item numbers and/or rubric criteria on the X-axis (aligned with Learning 
Goals) 

o Graph the class average of percent correct or points earned on each item/rubric criteria on the 
Y axis 
o Discuss your findings in terms of overall student performance on the summative 

assessment as compared with key learning goals as measured on the pre-assessment.  
Discuss the overall degree of growth you note.  
 

• Write a narrative which examines the patterns that emerge   

o Which items seemed most problematic to students – all students or particular students?  Why 
do you think this occurred?  
o Consider the soundness of those questions/prompts themselves, as well as the 

Learning Goals they assessed (see your alignment guide from LGAP).   
o Were there indications along the way (from pre-assessment and formative 

assessment data) that foreshadowed this? If so, what did you do to intervene, and 
why didn’t it work? 

o Which items reflect the most student growth? In other words, with which learning goals did 
students struggle in pre and/or formative assessments, but succeed with in the summative 
assessment?  

o Form a hypothesis stating to which of your instructional interventions you most attribute this 
growth and why?   
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o Use specific examples from class interactions, student responses on assessments, etc., to 
support your hypothesis. 

 

Part 2: Individual Students. You will analyze the progress of the three case study students introduced in 
your Contextual Factors section.  

o Create a separate graph for each of your targeted students that depicts his/her progress from the 
pre-assessment (if possible) through the formative assessments to the summative assessment for 
Key Learning Goals.  Note that all Learning Goals for each student can be included in one chart (See 
Figure 3). 

o Discuss each of your three targeted student’s progress through the pre-assessment(s), formative 
assessments, and post assessment(s).  In this narrative, you should be sure to thoroughly address 
the following key questions for each student: 

o What challenges did this student face? 
o What helped this student be successful? 
o How are this student’s performance, progress, challenges, and successes representative 

of other students? 
o How did this student’s performance, progress, challenges, and successes differ from 

other students? 
o What aspects of this student’s performance on the TWS did you find to be revealing, 

surprising, or representative of their typical performance in class? (This should relate to 
the introductory information you provided about this student in your Contextual Factors 
section.) 
 

Suggested page length: At least 8 pages. Student work samples, pre-assessments, formative 
assessments, and summative assessments should be specifically referenced in this section and 
included in the Appendices. 
 
Additional requirements: 
• Save and/or make copies of ALL assessment data from your case-study students, especially the 

individual students you will analyze. Such data will include pre-assessments, formative assessments, 
summative assessments, and other student work samples.  

• Do not include student names on examples of their work anywhere in the TWS. You should neatly 
black out names with a permanent marker or white-out students’ names. 

 

  

!
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TWS Rubric: Analysis of Student Learning Student Name:                                                                                                                      

 Indicator Description 

See Prompt for full descriptions of each component 

Indicator met: 
Fully 3 pts 

Partially 2 pts.  
Minimally 1 pt.  
Not Met 0 pts. 

Comments 

1. Whole class: 

Presentation of Pre-
assessment and 
Summative 
Assessment Data 
(Graph)!

This section should include all of the following: 

• Summary of pre-assessment to provide context (may be cut 
and pasted from IDM). 

• A graph or chart accurately representing student results on the 
summative assessment (for the entire class) 

• A discussion of overall student performance on the summative 
assessment compared with pre-assessment  

  

2. Whole class: 

Narrative Analysis of 
Patterns in 
Summative 
Assessment Results 

Your Narrative thoroughly discusses... 

Items most problematic to students – all students or particular 
students in terms of  

• Your evidenced-based reasoning for why this occurred?  
• A consideration of the soundness of your questions/prompts  
• A consideration of the soundness of the Learning Goals 

problematic items assessed  
• Potential indicators along the way (from pre-assessment and 

formative assessment data) that foreshadowed these issues 
and your response 

Items that reflect student growth  on Learning Goals (from pre-
assessment and formative) 

• A reasoned hypothesis stating which of your instructional 
interventions you most attribute this growth and why   

• Specific examples from class interactions, student responses, 
assessments, etc. to support your hypothesis 

 

  

Student One: 

Presentation and 
Analysis of 
Assessment Results 

Data and narrative analysis of the performance of Student One 
includes the following: 

• A graph for Student One depicting his/her progress from the 
pre-assessment (if possible), through formative assessments, 
to the summative assessment for key Learning Goals 
 

Narrative discussion thoroughly discusses: 
• Challenges faced by the student  
• What may have helped him/her to be successful 
• How the student’s performance, progress, challenges, and 

successes are representative of others in the class 
• How the student’s performance, progress, challenges, and 

successes differ from others in the class 
• The aspects of the student’s performance on the TWS that 

were revealing, surprising, or representative of his/her typical 
performance in class 

  

Student Two: 

Presentation and 
Analysis of Data 

Data and narrative analysis of the performance of Student One 
includes the following: 

• A graph for Student One depicting his/her progress from the 
pre-assessment (if possible), through formative assessments, 
to the summative assessment for key Learning Goals 
 

Narrative discussion thoroughly discusses: 
• Challenges faced by the student  
• What may have helped him/her to be successful 
• How the student’s performance, progress, challenges, and 

successes are representative of others in the class 
• How the student’s performance, progress, challenges, and 

successes differ from others in the class 
• The aspects of the student’s performance on the TWS that 

were revealing, surprising, or representative of his/her typical 
performance in class 
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Student Three: 

Presentation and 
Analysis of Data 

Data and narrative analysis of the performance of Student One 
includes the following: 

• A graph for Student One depicting his/her progress from the 
pre-assessment (if possible), through formative assessments, 
to the summative assessment for key Learning Goals 
 

Narrative discussion thoroughly discusses: 
• Challenges faced by the student  
• What may have helped him/her to be successful 
• How the student’s performance, progress, challenges, and 

successes are representative of others in the class 
• How the student’s performance, progress, challenges, and 

successes differ from others in the class 
• The aspects of the student’s performance on the TWS that 

were revealing, surprising, or representative of his/her typical 
performance in class 

  

6. Writing Quality 

 

• Organization: Coherent, clear narrative and paragraph 
structure; appropriate headings, introductions, conclusions, 
and transitions between ideas are present.  
 

• Style: Varied sentence structure is appropriately used to 
enhance meaning; conscious attention to phrasing and word 
choice is evident. 

• Tone: Information is presented with a professional tone.  

• Usage and Mechanics: Demonstrates mastery of grammar, 
punctuation and spelling; few mechanical errors are present 
and do not impact meaning. Appropriate verb tense used 
throughout. Any in-text citations are properly formatted. 

 
!

Points Possible: 18 pts.                                  Passing Score: 14.5 pts.                                                            TOTAL:  

!
!
! !



Teacher Work Sample 2013-2014 
Middle and Secondary Education Programs 
James Madison University 

!

Teacher Work Sample: 
 

Instructional Decision Making 
 

!

TWS Standard The teacher uses on-going analysis of student learning to make instructional decisions. 

!

Overview 

Reflecting on and articulating your Instructional Decision Making is an important aspect of 
teaching in any context.  As part of your Teacher Work Sample, you will describe two specific 
examples of how you modified your teaching based on data from your formal formative 
assessments. One will be a general modification you made; the other will be from a time you 
differentiated your lesson based upon results from a formative assessment. You will also explain 
how your instructional modifications affected student learning and impacted your learning goals. 

 

Prompt 

Part 1: Introduction.  
Provide a brief introduction generalizing about the instructional decisions you made during 
teaching your unit. What stands out to you in terms of what you needed to change, when you 
needed to change it, and how you knew? Discuss this in very general terms knowing that you will 
go into detail in the two following sections.  
 
Part 2: General Modification.  
Think of a time during your unit when the data from one of your formal (concrete individual) 
formative assessments prompted you to modify a portion of your unit from what was 
originally described in your Design for Instruction section. The change you describe may have 
occurred on any of your five days of instruction. Cite specific data to support your answers to the 
following: 

 
• Formative Assessment Data: What specific formative assessment data prompted 

you to change a portion of your lesson or unit? 
! List your assessment questions OR cut and paste a copy of your formative 

assessment. Be sure to indicate alignment with your Learning Goals. 
! Describe the student responses precipitating your decision to change your 

instruction.  
! Give any additional information that may have influenced your decision to 

modify your instruction. 
 

• Rationale: How did you modify your instruction and why did you think this change 
would improve student progress towards the Learning Goals? 

! Describe the actual changes to the instructional plan that resulted from your 
analysis of the responses. Provide a detailed rationale for your decision-making 
that is grounded in sound professional practice (i.e. your knowledge of 
research-based strategies and your knowledge of your students).  You should 
cite specific source(s) for any research-based practices that you discuss.  You 
are encouraged to utilize materials and resources from your JMU coursework 
for this rationale. 

! Explain how the changes to the instructional plan are congruent with and 
support the Learning Goal(s) for the unit or explain how they enabled you to 
question the viability of your Learning Goals. 
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• Reflection: How did your changes affect student learning? 

! Use specific examples from your assessments and experiences with students 
to support your answer.   
 

Part 3: Differentiated/group Modification. Now think of a different time during your unit when 
data from a formal formative assessment prompted you to differentiate instruction based 
on patterns emerging from student assessment results. The modifications you describe may have 
occurred on any of your five days of instruction. Cite specific data to support your answers to the 
following: 
 

• Formative Assessment Data:   
• List your assessment questions OR cut and paste a copy of your formative 

assessment. Be sure to indicate alignment with your Learning Goals. 
• Explain why you selected these formative assessment results to use as a basis 

for differentiation. What was important or significant about the results? 
 

• �Assessment Analysis:  
• Give a general overview of what the analysis of results revealed (e.g., patterns 

among student responses that reveal diverse learning needs)   
• �Describe the instructional groups that emerged from your analysis.  For each 

group, include the following information 
• Pattern Group Names – Avoid general names such as, “advanced,” “on-target,” 

“struggling;” strive for content-specific names such as “Ready to Generalize”, 
“Conceptual Gaps”, or “Calculation Errors” 

• Number of students in each group   
• Distinguishing characteristics of each group (be more specific than you were 

in section b. Explain the differences in how each group grasped (or failed to 
grasp) the learning goals) 

• Sample responses from each group that represent the pattern  
 

3.   Instructional Adjustments: 
a. Describe the introductory activity or full group instruction you used first to 

address general misconceptions or to prepare groups for their instructional 
experiences (if necessary) 

b. �Include your instructions for the small-group activity for each group described 
in section 2c. These small group activities should be structured to help diverse 
groups of students…  
• achieve the same learning goals (minimum) with appropriate degrees of 

support and challenge,  
• correct the misconceptions revealed by the assessment, and  
• feel involved in equally respectful tasks 

� 
4.  Reflection: How did your changes affect student learning? 

• Use specific examples from your assessments and experiences with students to 
support your answer.   

 
Part 4: Conclusion. Briefly summarize the importance of reflective decision-making in teaching 
based upon your experience.  

Suggested page length: 4-5 page narrative 
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Tips for 
Success 

• Keep copies of all students’ assessments and additional student work for case study 
students. These will be needed for future sections of the TWS.  
 

• Try to engage in deep and honest reflection about your own teaching practice and how you 
are helping students move toward the learning goals. Keep a daily journal where you record 
observations about your students’ performance and your teaching.  
 

• At the end of a class, write down any changes that you made from your lesson plan.  Did you 
have a “teachable moment?”  How did you scaffold learning for students who struggled with 
the content? When lessons did not go well, how did you know and what changes did you 
make?  When making instructional decisions, consult materials (texts, ppts, notes, etc.) from 
your general and content methods classes as well as those from your content area’s 
professional organization.  These resources serve as collections of research-based 
instructional practices that support and improve student learning.  Cite these sources in your 
narrative, following proper APA format. 
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TWS Rubric: Instructional Decision Making Student Name:                                                                                                                      
!

 Indicator Description 
See Prompt for full descriptions of each component 

Indicator met: 
Fully 6 pts 

Partially 4 pts.  
Minimally 2 pt.  
Not Met 0 pts. 

Comments 

1. General 
Modification  

(worth 6 pts.) 

• Includes formative assessment instrument or questions 
(aligned to Learning Goals) 

• Describes the student responses precipitating decision to 
change instruction 

• Provides any additional information that necessary to 
understand decision to modify instruction 

 
Rationale includes... 
• Description of the actual changes to the instructional plan 

that resulted from analyzing responses 
• Detailed explanation of why your decision-making is 

instructionally sound and appropriately responsive to 
student results  

• An explanation of how the changes to the instructional 
plan are congruent with and support the Learning Goal(s) 
for the unit OR how they enabled you to question the 
viability of your Learning Goals. 

 
Reflection includes:  
• A description of how your changes affected student 

learning 
• Specific examples from your assessments and 

experiences with students to support your answer 
  

  

2. Differentiated 
Modification 

(worth 6 pts.) 

• Includes formative assessment instrument or questions 
(aligned to key Learning Goals) 

• Explains the significance of these assessment results/ 
explains why they were selected to drive differentiation 

The analysis includes: 
• Descriptions of patterns among the assessment results  
• Discussion of how groups were formed (e.g., according to 

common misconceptions, and/or differing levels of 
command of the Learning Goals).   

• Thorough descriptions of the distinguishing characteristics 
of each group 

• Representative answers for and number of students in 
each instructional group  
 

The instructional adjustments meet the following criteria: 
• Provide additional full group instruction (if necessary) 
• Help all students achieve the same learning goals 

(minimum) with appropriate degrees of support/ challenge 
• Correct the misconceptions revealed by the assessment 
• Appear equally respectful when compared w/ other tasks  
 
Reflection uses specific examples to explain how your 
changes affected student learning 
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 Indicator Description 
See Prompt for full descriptions of each component 

Indicator met: 
Fully 6 pts 

Partially 4 pts.  
Minimally 2 pt.  
Not Met 0 pts. 

Comments 

3. Sound 
Professional 
Practice 
  

 

• Introduction and conclusion reflect insight and critical decision-
making continually at work during the course of instruction. 

• Modifications to the instructional plan are fully congruent with the 
Learning Goal(s) for the unit and are likely to facilitate students’ 
progress toward the Learning Goal(s).  

• Instructional decisions are pedagogically sound: they are 
supported by a clear analysis of data from formative 
assessments, as well as by sound research-based strategies and 
approaches.  Narrative clearly indicates how research is 
applicable to instructional decisions. 

 
!

4. Writing 
Quality 

 

• Organization: Coherent, concise, clear narrative and paragraph 
structure; appropriate headings, introductions, conclusions, and 
transitions between ideas are present.  

• Style: Varied sentence structure is appropriately used to 
enhance meaning; conscious attention to phrasing and word 
choice is evident. 

• Tone: Information is presented with a professional tone.  

• Usage and Mechanics: Demonstrates mastery of grammar, 
punctuation and spelling; few mechanical errors are present and 
do not impact meaning. Appropriate verb tense used throughout. 
Any in-text citations are properly formatted. 

 
!

Points Possible: 18 pts.                           Passing Score: 14.5 pts.                                   TOTAL: 
 

 

!
!
!
! !
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!

Teacher Work Sample: 
 

Reflection and Self Evaluation 
 

!

TWS Standard 
!
The teacher analyzes the relationship between his or her instruction and student learning in order to improve 
teaching practice. 
 

!

Overview 
Reflection and Self-Evaluation is the final section of your Teacher Work Sample and consists of a written 
narrative that addresses your personal insights about your overall teaching performance. In addition, the purpose 
is to provide an opportunity for you to reflect on your finished products and discuss your processes as they relate 
to the “best practices” in your field of study and how they relate to areas for future professional growth. 

 

Prompt 

 
Narrative Analysis and Reflection 
Reflect on your TWS experience. Provide an analysis of your performance as a teacher based on your students’ 
learning results; your observations and insights about the nature of your instruction and/or interaction with 
students; and your future goals that will lead to personal and/or professional growth. To that end, you should 
address these elements:  
 

Part 1: Successes.  
Discuss the most successful aspects of this experience. Suggestions for topics include one or more of the 
following:  

! The most rewarding aspect of your TWS: instructional activities, lesson design, key 
assessments, key goals, or any other significant meaningful experience. 

! Your most rewarding area of personal or professional growth that emerged from the planning, 
instruction, or analysis of the unit; 

! Your most pleasant surprise and/or insight that you are most proud of and would like to 
celebrate.   
 

o Be sure to describe your experience(s) in detail and include specific information to illustrate and 
support your insights. These should include some or all of the following: 
! Cooperating teacher and/or university supervisor feedback 
! Student feedback 
! Personal insights based on observations, formative assessments or other reflective instruments  
! Connections to professional literature, research, or classes 
 

o Speculate on what factors contributed to your success.   
 

o Discuss what you learned from this/these experience(s) about yourself as a teacher or the nature of 
teaching.  
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Part 2: Challenges.  
Discuss the greatest challenges this project presented for you. Suggestions for topics include one or more 
of the following:  

! Challenging aspects of the planning or implementation of the TWS such as pacing, planning 
lessons, assessment design, etc. (Note: These should not be the same as issues you 
discussed in the IDM or ASL sections.) 

! Your greatest frustration(s) or disappointment(s) or mistake(s) 
! Ethical dilemmas which required you to practice ethical reasoning and decision-making 
! Areas you have identified that you would like to learn more about to strengthen your skills 

professionally or grow personally 
 

o Describe your experience(s) in detail and include specific information to illustrate and support your 
insights. These may include some or all of the following: 
! Cooperating teacher and/or university supervisor feedback 
! Student feedback 
! Personal insights based on observations, formative assessments or other reflective instruments 
! Connections to professional literature, research, or classes 

 

o Discuss two hypotheses that may explain these challenges. Speculate on what factors contributed 
to your frustrations or struggles. 
 

o Discuss what you learned from this/these experience(s) about yourself as a teacher or the nature 
of teaching.  

 
Part 3: Revisions.  

Based on the challenges identified above, discuss substantive revisions, key changes, or major additions 
that you would make if you were to re-teach this unit or if you were to give this to someone else to teach. Be 
sure to describe your alterations or modifications specifically and remember that these changes should be 
those you would make or suggest in the FUTURE, not those discussed in your Instructional Decision Making 
section.  These changes may include more than one of the following: 

• Changes in the Learning Goals to better address the content and meet the needs of your 
students 

• Modifications of key assessments 
• Redesigning instructional strategies to better address the content or to differentiate instruction 

to meet the needs of your students 
• Other revisions that you deem necessary 

 
Part 4: Professional Growth Plan.  

Create a Professional Growth plan that identifies two or more professional development goals based upon 
insights gained from your work in the TWS. 

 
• Write two goals for your own professional growth. Create them as SMART goals (see “Tips for 

Success”). One of these goals should reflect an area in which you need to grow professionally/in your 
craft; the other should focus on your personal development as a teacher. 
 

• Provide a brief, reasoned rationale of why you selected these two goals based on evidence and insights 
derived from the TWS.   

 
 

• Discuss your plan to meet each goal, including specific strategies you might employ.  
• You might address your professional/craft goal by discussing opportunities for professional 
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development available through your national/state professional organizations (seminars, workshops, 
conferences), course work at area universities that could address your needs, potential professional 
readings to inform your teaching practice, etc. 

• Your personal development goal will spring from your own self-reflection and should reflect an 
area of personal growth that will enhance your effectiveness as a teacher.  Examples include but 
are not limited to areas such as risk-taking/trying new strategies, developing a growth mindset, 
managing your time, handling conflict in the classroom, etc. 

 
Suggested page length: 5 to 7 pages 

Tips for 
Success 

 
• Remember that this section should be written after you have taught your unit and completed your 

Instructional Decision Making and Analysis of Student Learning sections. 
 

• Keep a journal during your TWS to record your experiences as they occur. 
 

• Discuss reasons for your successes and challenges based on looking carefully at yourself as a teacher 
both personally and professionally.  

 
• Provide detailed descriptions to help the reader gain a clear understanding of the situations described. 

 
• This section in not just a repetition of what you did in your Instructional Decision Making but rather a 

more global evaluation of your experience with the TWS. 
 

• This section should be written in first person.  
 

• SMART goals = Specific, Measureable, Achievable, Results-focused, and Time-bound (See 
http://www.hr.virginia.edu/uploads/documents/media/Writing_SMART_Goals.pdf ) 
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TWS Rubric: Reflection and Self Evaluation Student Name: 

 
Indicator Description 

See Prompt & Rubric on BB for full 
descriptions of each component 

Indicator 
met… 

Fully 3 pts 
Partially 2 pts.  
Minimally 1 pt.  
Not Met 0 pts. 

Comments 

1. Key Success(es) 
and/or Insights  

 

 
Provides detailed descriptions of the most successful aspect 
or insight gained from your TWS experience including:  

• A rich description that contextualizes your 
experience. 

• Specific feedback received from cooperating 
teacher, university supervisor, students, self 
reflection, or other sources. 

• An explanation of factors contributing to your 
success. 

• An explanation of how the experience relates to 
your personal or professional growth as a teacher 
and the nature of teaching.   

 

  

2. Key Challenges 
of the TWS 
Experience 

 
Provides detailed descriptions of the greatest challenges of the 
TWS experience, including:  
• A rich description that contextualizes your 

experience. 
• Specific feedback received from cooperating teacher, 

university supervisor, students, self reflection, or 
other sources. 

• A discussion of at least two hypotheses that may 
explain why these challenges occurred including 
specific contributing factors.   

• An explanation of how the experience relates to your 
personal or professional growth as a teacher and the 
nature of teaching.   
 

 

  

3. Ideas for Re-
teaching or Re-
designing the 
Unit 

 
Provides detailed descriptions of ideas for re-teaching or re-
designing the TWS unit, including:  
• A rich description of substantive revisions, key 

changes, or major additions that you would make if 
you were to re-teach this unit.   

o A discussion of the issue or problem 
the alterations are intended to 
improve or address.  

o A discussion of specific suggested 
changes and/or modifications  

• A discussion of anticipated results related to 
instruction and student needs.  
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4. Professional 
Development 
Plan 

 
Provides detailed descriptions of a professional development 
plan, including:  
• One goal focused upon your growth in an area of 

expertise/professional field. Goal should stem from your 
TWS experience, and be written in SMART goal format  

• Second goal focusing on personal growth as a teacher, 
stemming from experience in TWS, and written as a 
SMART goal.  

• A reasoned rationale for the two goals based on 
evidence and insights related to the TWS experience.   

• A discussion of specific professional development 
opportunities available or other means (professional 
resources and scholarly research) to address each of 
these goals. 
. 

  

5. Writing Quality 

 

• Organization: Coherent, concise, clear narrative and 
paragraph structure; appropriate headings, 
introductions, conclusions, and transitions between 
ideas are present.  

• Style: Varied sentence structure is appropriately used to 
enhance meaning; conscious attention to phrasing and 
word choice is evident. 

• Tone: Information is presented with a professional tone.  
 

•    Usage and Mechanics: Demonstrates mastery of 
grammar, punctuation and spelling; few mechanical 
errors are present and do not impact meaning. 
Appropriate verb tense used throughout. Any in-text 
citations are properly formatted. 

 
 

  

Points Possible: 15 pts.                           Passing Score: 12 pts.                                          TOTAL:  
!
!
!


